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UKRAINIAN AND CANADIAN ACADEMIC CULTURES:
DIFFERENCES AND COMMONALITIES

Cmamms po3ensioae opeanizayitiny KyJabmypy OC8IMHb020 3aK1a0y 8
KOHmMeKcmi IHmepHayionanizayii oceimu. Aemop nponoHye 02easi0 O0C8IMHbOI
KYIbmypu i auaunizye KyabmypHi 8iOominHocmi oceimu Yxpainu ma Kawnaou.
Vkpaincoka i xanadcoka 0C8ImMHI KYIbmMypu NOPIGHIOOMbCSA 3a N AmbMa
sumipamu  I'. Xocpcmeoe  (inousioyanizmlxonekmugizm, oucmanyis enaou,
cmaenents 00 HesnesHenocmi, MyosicHicmulcinounicmos, 0oseocmpokosal
Kopomkocmpokosa opicumauist). Ilpononyiomocs uomupu Kameeopii, sKi
BNIUBAIOMb HA VCNIWHUL Nepexio CMYOeHmi8 MIXC OCEIMHIMU KYIbMypamu.
pisenv akademiunoi niocomosku, yac ous adanmauii, ingpopmayislkomynixayis
ma camocmiuna nio2omosKa.

Knwuosi cnoea. inmepnayionanizayis, oceima, O0C8imMHA Kylbmypd,
aoanmayisi 00 OC8IMHBLOI KYIbMYypu, BIOMIHHOCMI OCBIMHLOI KYIbmypu,
Kyiemypua moodenv 1. Xogpcmede, MidcKyniomypui 0cooausocmi, KyabmypHi
KOMNPOMICU.

Cmambs paccmampusaem opeanu3ayUuoHHYI0 KyIbmypy 00pa308ameibHo20
yupedcoeHuss 8 KOHMeKCme UHMEePHAYUOHAIU3AYuU o00pazosanus. Aemop
npeonazaem 00630p 00PA306AMENLHOU KYAbMYPbl U AHATUSUPYEM K)IbMYpPHbIe
pasnuuus  obpazoeanus Yrpaunvt u Kawnaowi. Yxpaumckas u KaHaockas
obpazosamenvhble  KYIbMypbl — CPAGHUBAIOMCS  NO  NAMU — UBMEPEHUSIX
I'. Xoghcmeoe (unousuoyanuzmlkoninexmusuzm, Oucmanyus 1acmu, OMHOUECHUE
K HeyeepenHocmu,  MydcecmeenHocmvlcencmeennocms,  doneocpounas
Kkpamkocpounas opuenmayust). Ilpeonaeaiomes yemvipe kamezopuu, KOmopbie
GIUSIONM  HA  YCHEWHbIL Nepexo0 CMmyoOeHmos8 Mexcoy 00pa3oeameibHbiMu
KYIbMYpPaMu. YpOB8eHb AKAOEeMUYECKOU NOO020MOBKU, 8peMsi Ol adanmayui,
unopmayusl KOMMYHUKAYUSL U CAMOCMOSIMETbHASL NOO20MOBKA.

Knrouesvie cnosa. unmepnayuonanuzayust, obpazosarue, 06pazo8amenbHast
Kyibmypa, — aoanmayus K  00pazoeamenvHol  Kyabmype, — pPasiudus
00pazosamenvbHoll Kyibmypsl, Kyibmyphas mooens 1. Xohcmede, mexcKyibmypHble
ocobennocmu, KyJibmypHvle KOMAPOMUCCHL.

The article provides a framing and synthesis of the concept of academic
culture in the context of internationalization of education. The author offers an
overview of the concept of academic culture and analyzes cultural differences
within academia in respect to internationalization processes in Ukraine and

- 138 -



36ipnux naykosux npays. Bunyck 1, 2017

Canada. Ukrainian and Canadian academic cultures are compared in relation
to Hofstede' s five dimensions (e.g., Individualism/Collectivism, Power Distance,
Uncertainty Avoidance, Masculinity/Femininity, and Long-term/Short-term
Orientation). A useful framework for conceptualizing the issues of students
trangition between Ukrainian and Canadian academic cultures is also
suggested. Four key categories — academic preparedness level, adjustment time,
information/communication, and self-preparation for the transition — are
recognized as those that might influence students’ transition between Ukrainian
and Canadian academic cultures.

Key words:. internationalization, education, academic culture, academic
culture trangition, academic culture differences, Hofstede's cultural modd,
cross-cultural settings, cultural compromises.

For severa decades, internationalization has been defining the direction of
education policies of many countries. Student mobility, an international
collaboration of educational establishments in terms of research and networking,
and internationalization at home raise the issues of academic culture, academic
culture differences, and academic culture adjustment. As the number of
Ukrainian students studying at different universities abroad increases, and
Canada is one of the most preferred countries for education among Ukrainians,
understanding the differences and identifying the similarities between these two
academic cultures become essential for student success.

The purpose of the article is to provide a framing and synthesis of the
concept of academic culture in the context of internationalization of education in
Ukraine and Canada. This purpose is accomplished through the following goals:
(@) to offer an overview of the concept of academic culture; (b) to anayze
cultural differences within academia in respect to internationalization processes
on the examples of Ukraine and Canada; and (c) to suggest a useful framework
for conceptualizing the issues of students transition between Ukrainian and
Canadian academic cultures.

The experience of international students in a different academic culture is
one of the internationalization aspects that has gained the most attention in the
literature. Olshen [11], Zhou & Zhang [20], et al. paid specia attention to the
first year of studies as a period of particular importance for an academic
adjustment. There are studies, which have analyzed the experiences of
international students as a homogeneous entity versus the experiences of specific
nationalities (Ryan [12], Salvargjah [13], Wan [18], and Zheng & Berry [19], et
a.). Others have examined international students academic performance,
cultural backgrounds, and previous experiences (Brown [1], Ryan [12], Seow
[15], and Zheng & Berry [19], et a.). The positive aspects of the cross-cultural
transition of international students have become the subject of extensive
research of Lillyman & Bennett [6], Moores & Popadiuk [9], et al. Despite the
extensive research on academic culture and international students, the suggested
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findings and recommendations seem not to have desirable effects on eliminating
difficulties in academic culture adjustment both for international students and
for educational institutions.

Academic Culture. Continuous increase in cross-cultural teaching/learning
situations requires academic improvement initiatives and shifts organizational
culture studies into the leading postions. Examining different cultura
dimensions has become a magjor focus of research since the late 1970s and early
1980s, which leads to deeper understanding of organizational culture. In
literature, academic culture is often linked to academic effectiveness and
improvement [7; 17].

At this point of research, | incline to support Detert, Schroeder, and
Mauriel [2], and Schein [14] in their conviction, that a the same time, the
debates about ontology of culture concept, epistemology, levels and
manifestations of the concept, and appropriate methodology do not only enrich
our understanding but also seem to interfere the creation of a coherent view of
culture, cumulative body of knowledge and practice, beneficia to theorists and
practitioners.

Culture concept of an organization is the most compelling one. It is
frequently referred to as «below the surface» phenomena [14, p. 11] or the roots
of the tree of school organization, an «underlying element» [3, p. 1]. Over the
years, various approaches have been suggested to define and study academic
culture, which, according to Schein, is a «healthy sing» to testify the importance
of culture as a concept, and at the same time, they create fuzziness in the
definition of organizational culture [14, p. 13]. In the paper, | would like to
concentrate not so much on defining academic culture, though the issue at hand
isrelatively important, as on characterizing it using relevant ideas.

Emphasizing the idea of something shared or held in common in relation
to organizational culture, Schein summarized eleven major categories of
observables that are associated with culture and used to describe it in literature:
observed behavioral regularities when people interact; group norms; espoused
values; formal philosophy; rules of the game; climate; embedded skills; habits of
thinking, mental models, and linguistic paradigms; shared meanings; ‘root
metaphors’ or integrating symbols; formal rituals and celebrations [14, pp. 14-15].
The descriptions of each of these categories contain an implication of either
group or group members and actions, which characterizes an organizational
culture as a kind of «within» or «out from» interactions, relations, and
cooperation between people.

Other critical elements to describe organizational culture are structural
stability, depth, breadth, and patterning or integration [14, p. 14]. In order to
survive, culture strives to some level of structural stability, a sense of group
identity, which provides meaning and makes it hard to change, though not
completely impossible. «Below the surface» characteristic of culture concept
reflects its depth as often-unconscious part of a group, less visible than other
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parts, but as something more deeply embedded. Culture influences all aspects of
organization functioning, internal and external, thus indicating its breadth and
pervasiveness. Patterning or integration of cultura elements into a larger
paradigm, ability connect all elements together, a sort of coherency emphasizes
the stability of culture [14, pp. 15-16].

Often, focusing on the formation of organizational culture, researchers
viewed its growth and development as the accumulation of actions, traditions,
symbols, ceremonies, rituals, as inherent from organization's vision, beliefs,
values, and mission [3, p. 6]. Similarly, culture can be defined in consideration
to its constituents as the collection of such rules of behavior, norms, and values,
common to the members of culture [8]. The idea of culture formation or
development is also illustrated through cultural levels [7; 14]. Schein’s model is
shaped as a three-level structure with the basic underlying assumption (e.g.,
relationship to the environment, nature of reality, of human nature, activity, and
human relationships, etc.) at the deepest, intangible level. These assumptions are
usually taken for granted as they are a part of group identity and come from
espoused beliefs and values (e.g., respect for others, collaboration, etc.). They
are viewed as «worth striving» or «standards of desirability» [7, p. 8]. The fina
third level in Schein’s classification belongs to artifacts and practices (e.g.,
language, physical space, technology, dress-code style, narratives and myths
about the organization, symbols, rituals, etc.), visible to outsiders, easy to
observe and relatively easy to influence [7; 14; 17].

To enrich the culture concept, Maslowski suggested the aspects of
content, homogeneity, and strength, attributing the first one to the meaning of
basic assumptions, norms, values, and artefacts, the second — to the extent these
assumptions, norms, and values are shared, and strength — to the extent to which
the members behavior is influenced by assumptions, norms, values, and
artifacts 7, pp. 8-9].

Therefore, concentrating on its characterizing aspects, | incline to perceive
an academic culture as basic or underlying in the organization, created through
relations and thus shared and complex, rather stable and coherent, but still with a
tendency to be dynamic to some extent and able to grow and change/adapt. It is
visible to outsiders, but difficult to comprehend for those who are not within.

Academic Culture Differences. Considering academic culture with respect
to internationalization processes is impossible without relating to academic
culture differences. The discrepancies between academic standards and
expectations of host academic institutions and visiting students, the ways to
address these discrepancies, and the responsibilities of each side of the process
become issues of both students' potential academic success and as a result the
success of an academic institution.

Schein indicated that the numerous attempts of researchers and
consultants to define cultural «strength», indicate a better correlation of certain
cultures with performance, and make claims about improving performance by
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promoting definite kind of culture created a dangerous tendency [14, p. 13]. The
tendency is connected with evaluation of particular cultures, the suggestion that
there are «right», «good» or «bad», and «functionally effective» or not cultures.
Schein insisted that it was not as much about the culture alone, as about its
relationship to the environment in which it existed [14, p. 13]. Anayzing
academic culture differences and further transition between academic cultures, |
would like to emphasize that there are no implications about which academic
culture is better, only which works better in the given environment.

So far, Hofstede's model of cultural differences has been widely used in
different spheres in connection to cross-cultural settings, regardless numerous
critiques [16] especially addressing the impropriate use of the model in
internationally diverse educational setting, failure to recognize differences
between learning settings (e.g., preschool, primary, secondary, and tertiary
education), relatively static culture concept regarding values. Nevertheless, it
seems no other model manages to provide a complete and well-rounded picture
of cultural differences among societies, which are reflected in the educational
process as well. According to Hofstede, the differences in academic interactions
can be listed according to particular dimensions. Individualism/Collectivism,
Power Distance, Uncertainty Avoidance, Masculinity/Femininity, and later
added L ong-term/Short-term Orientation [5].

Similarly, Detert et a. synthesized general dimensions of organizational
culture along which a culture of one particular organization can differ from
cultures of other organizations (e.g., educational institutions). These dimensions
are the basis of truth and rationality in the organization; the nature of time and
time horizon; motivation; stability versus change/innovation/persona growth;
orientation to work, task, and coworkers; isolation versus collaboration/
cooperation; control, coordination, and responsibility; orientation and focus —
internal and/or external [2]. The eight suggested dimensions of culture can be
easi|y paralleled to the dimensions of Hofstede's cultural model, though some of
the dimensions offered by Detert et al. could belong to more than one Hofstede's
category (e.g., Individualism/Collectivism could comprise orientation to work,
task, and coworkers as well as isolation versus collaboration/cooperation, while
motivation could be attributed to both Power Distance and Masculinity/
Femininity).

One way to characterize an academic culture of a country is to determine
what dimensions are prevalent or more evident in a particular academic culture.
In this article, one of the goals is to compare academic cultures in Ukraine and
Canada and to infer if they have more differences or commonalities. Hofstede's
dimensions of Individualism/Collectivism, Power Distance, Uncertainty
Avoidance, Masculinity/Femininity, and Long-term/Short-term Orientation are
chosen as key categories for the comparison.

The dimension of Individualism/Collectivism represents the degree to
which the group has power over the individual, or to what extent individual
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society members are integrated into groups, loyal and dependent. Thus, in
Ukraine, students expect «to learn how to do» [5, p. 312] and education is aimed
at gaining prestige in a social environment, while Canadian students expect «to
learn how to learn» [5, p. 312] with the purpose of improving economic worth
and self-respect. This places Ukrainian and Canadian academic cultures on
opposite sides in the dimension, the first belonging to the collectivist societies,
while the latter has more characteristics of the individualist societies. This
dimensional opposition is aso reflected in the use of ‘we-" and ‘I-sentences’ in
scientific communication.

Power Distance dimension has a particular effect on student-teacher
relationships, as it refers the extent of equality to which power is distributed
amongst society members or the degree of tolerance of inequality in society. In
academia, such differences can be seen student-centered (small power distance
societies) or teacher-centered (large power distance societies) education, which
means the effectiveness of learning related to the amount of two-way
communication or excellence of a teacher, correspondingly [5; 16]. In this
respect, Ukrainian academic culture can be viewed as a used-to-be teacher-
centered though rapidly moving towards student-centered, which is undoubtedly
seen in the latest educational policies and practices. This shift adds to the
commonalities between two academic cultures, as Canadian academic cultureis
characterized by student-centricity.

Uncertainty Avoidance represents the level of acceptance of uncertainty
or tolerance to change in society and the degree of structuring in education
[5; 16]. Both Ukrainian and Canadian academic cultures tend to a weak
uncertainty avoidance. All participants of the educational process, in this
respect, can be described as rather contemplative, relaxed, tolerant, and
accepting personal risks. Unstructured and unpredictable situations hardly make
them extremely nervous and agitated. Students are encouraged to be creative,
find innovative approaches to problem-solving. At the same time, in Ukrainian
academic culture, there is some evidence of strong uncertainty avoidance
society, which is reflected in the perception of ateacher as an expert in the field
who has all the answers.

The dimension Masculinity/Femininity shows an association of social
roles with gender and the relation of competitive values over the quality of life.
Education is characterized by either competitiveness or solidarity [5; 16]. This
dimension is the one belonging to which is difficult to determine with certainty.
Hofstede placed Canadian culture almost on the edge between Masculine and
Feminine cultures [5, p. 310]. In my opinion, for the last thirty years, this
position seems to have moved on the axis towards Feminine dimension, where
the quality of life and interpersonal relationships are stressed more than the
distinction between social roles for sexes and dominant value of material
success. In Ukraine, the traces of Masculine orientation in academic culture are
still strong. In post-secondary education, students very often chose their mgjors
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with the preference to more prestigious or those, which bring materia
advantages and career opportunities. Some careers are still viewed as ‘for men’
or ‘for women’. Competitiveness in education is rather strong and the perception
of failure might serve as a measure for self-esteem and self-image.

Finaly, Long-term/Short-term Orientation dimension describes the
orientation towards future reward or relatedness of virtues to the past and
present. Meanwhile, academic attitude towards success and failure is different as
well as interest in theoretical or applied sciences [5; 16]. The ambiguity of this
dimension makes it difficult to position each of the analyzed academic cultures
in a definite place. Both academic cultures seem to have the characteristics of
Long-term and Short-term orientations. However, Ukrainians place a higher
value on applied concrete sciences, while in Canada, theoretical and abstract
sciences are in favor among the students.

Academic Culture Adjustment. The number of differences between
Ukrainian and Canadian academic cultures makes educational process more
challenging both for students who decide to make a transition between these two
academic cultures and for academic staff. Mismatches between expectations and
requirements cause misunderstandings and create a fundamental gap between
the parties [8; 10], «a gap which needs to be addressed in the creation of a
successful teaching and learning environment» [4, p. 25]. The mismatches can
be associated with learning different languages, styles of academic writing, etc.
As wdll, interactions in cross-cultura learning situations are problematic for
both parties due to the number of differences in the socia positions of teachers
and students in society, in the relevance of the curriculum, in profiles of
cognitive abilities, and in processes of teacher/student and student/teacher
interaction [5, p. 303].

Though Brown [1], McEwan [8], and Olshen [11] characterized
international students' academic adjustment as challenging and in constant need
of support services, creating an impression of a vulnerable student population,
international students are proven to benefit from their previous experiences, be
more resilient and flexible, able to successfully adjust to new academic
environment (Moores & Popadiuk, [9]; Seow [15]). Especidly, positive
experience during internationa student transition is articulated through personal
development, change in goals, in perspective, and academic growth [9, p. 295].

Upon the literature review on academic culture adjustment process, |
would like to suggest four key facilitating categories, which relate directly to
academic performance and in such a way might influence students' transition
between Ukrainian and Canadian academic cultures. These are categories of
academic preparedness level, adjustment time, information/communication, and
self-preparation for the transition. Academic performance as an indicator of
successful academic transition depends on the level of preparedness. The results
of a study conducted by Seow have revealed that academic preparation is more
important to academic performance and academic adjustment that just cultural
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adjustment [15]. Time is one of the fundamental categories, marking the
successful adjustment [9; 15]. Seow established the correlation between time
span and successful adjustment, noting that the shorter period of time requires
greater effort from students to adjust, and improving academic performance
takes time [15]. Information and communication categories are influential for
academic culture transtion. In the study on previous experiences and their
influence on students' status, students' answers on transitional issues implied
that the information from a university about programs, courses, and
expectations, sort of guidance and communication prior engagement into the
academic activities would have benefited students’ experience [15]. Another
study, conducted by McEwan, added to the topic arguing the necessity of
bridging the gap between socio and academic culture expectations of staff and
students by means of collaboration and sharing academic culture information.
The first step in the process is encouraging mindfulness of such academic
differences and engaging in certain «cultural compromises», required in an
international classroom [8]. Self-preparation can be of various forms. One of
them is recognizing academic differences. Learning more about the differences
between educational systems in a host and home countries was reported to be
helpful while international students’ transition [9, p. 297]. As Schein reasoned,
better understanding one’s culture, oneself, and the dynamics of culture led to
less puzzlement, irritation, and anxiety when encountered the unfamiliar
[14, p. 13].

Conclusion. The proliferation of internationalization processes brings out
theissues of culturally mediated interactions that in turn emphasi zes the need for
culture conceptualization in academia. There are some academic culture
characteristics to consider dealing with cultural processes in education: shared
and relational nature of academic culture, complexity, coherence,
stability/dynamics correlation, visibility to outsiders, and difficulty to
comprehend. Analysis of academic culture needs to reflect not as much upon the
culture itself, as upon its relationship to the environment in which it exists.
Multiple cultural encounters in academic settings are impossible without
considering academic culture differences, discrepancies between academic
standards and expectations of host institutions and visiting students. Such
mismatches between expectations and requirements create a «gap» between the
parties of the process, which needsto be bridged.

Despite the number of differences in Ukrainian and Canadian academic
cultures in relation to Hofstede's five dimensions (e.g., Individuaism/
Collectivism, Power Distance, Uncertainty Avoidance, Masculinity/Femininity,
and Long-term/Short-term Orientation), there are additional commonalities
which make bridging the «gap» between the students and educators easier. They
are the value of excellence in the scholarly activities, academic integrity, and
high commitment to student success.

The literature review on academic culture adjustment process makes it
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possible to suggest four key categories that might influence students' transition
between Ukrainian and Canadian academic cultures: (a) the categories of
academic preparedness level, (b) adjustment time, (c) information/
communication, and (d) self-preparation for the transition. The need for changes
in pedagogy and curriculum alongside with facilitation of mutual dialogue and
respect amongst academic cultures and knowledge traditions became recognized
in the educational field.
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