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Y cmammi npeocmasneno icmopuxo-ginocoppcokuii  ananiz  coyianvbHo-eymanicmuyHoi  QyHryii
IHKIIO3UBHOI 0C8IMU, 8 OCHOBY SIKOI NOKIAOeHd 10e0N02is, o 6a3yeEmMbCs HA 34CA0AX PIBHONPABHOCHII.
Tukmozusni menOenyii, wo Habuparoms 0bepmis y CyYacHill 0C8imi, pe3oHYIOmMb 3 0eMOKPAMUYHUMU
npoyecamu y CyCniibCmei i Cmeopiomb PeaibHi YMO8U OOCMYNHOCMI 0C8imu O1si YCiX [ pO36UMKY
3a2abHOI 0CEIMU 3 YPAXYBAHHAM PIZHUX 0COOIUBOCHIEN NCUXODIZUUHO20 PO3BUMKY Oimell.

Busnaueno, wo nposionow cmpameziero po36umKy Cy4acHoOi cucmemu 0ceimu € il peKOHCMpPYIOB8aAHHs
HA 2YMAHICMUYHUX 30CA0AX, CMEOPEHHS 8 KPAini anbmepHamugHUx mooeuell NCuxoio20-nedazo2iuHoi
nIOMPUMKY MA MeXanizmié Osi GLIbHO20 6UOOPY Popm HAGHAHHS Oimell 3 0COONUBUMU OCBIMHIMU
nompebamu 6ionogioHo 00 ix oceimuix nompeb. YV 363Ky 3 yum, y @inocogpcoromy Ouckypci
AKMUBHO 002080PIOIOMb KOHYEeNnYii, N08 a3aHi 3 YNPOBAOHCEHHAM MA PO3NOBCIOOHCEHHAM THKIIO3UBHOT
Modeni ocgimu.

Hocnidoceno coyianvHo-eymanicmuuni QYHKYIi iHKII03U68HOI 0ceimu, AKI 3aKAA0eHi 8 NPUHYUNAX
IHKt03I] [ nedcams 8 OCHO8I HOB0I MoOeni cyb’ekm-cy6’ekmHux 6iOHOCUH 8 ocseimi. Busnaueno
OUMUHOYEHMPUCICHKY [0e002i10 THKIIO3UBHOL oc8imu, Npunyunu i yiHHocmi AKoi bazyromvci Ha
BUSHAYUEHHI 3HAUYUJOCIT KOIHCHO20 CYO €EKMA 0C8IMHbO20 NPOYEC).

Copmynioeano GUCHOBOK, WO [HKIIO3UBHA OCEIMA. (DEHOMEHONO02IYHO NO8 A3aHA 3 PO3GUIMKOM
[HKNIIO3UBHO20 CYCNIIbCMBA, WO RIOMEEPONCYE emanHicms il po30y0osu: eKcKuo3is, ceepezayis,
inmezpayis, HKMO3iA,; 00820MPUBANA NEPCHEKMUBA, KA YHPOOOBIC KIIbKOX NOKONIHb NOKIUKAHA
3MAMAMU eKCKAI03UGHT ycmol [ chopmysamu Ho8e YUBLNi308aHe, 2yMAHHe CYCHiIbCMEO.

s nowyky onmumanbHux wiisixie  po30y0o6u  IHKIO3UGHOI 0ceimu  OOYLIbHUM € CMBOPEHHS
IHKIFO3UBHUX OCBIMHIX CepedosuLly Y MACOBUX 3aKNA0AX OCBIMU, CNPAMOBAHUX HA YCHIWHY coyianizayio
dimeti 3 0COOAUBUMU OCBIMHIMU NOMPEOAMU.

Kniouosi cnoea: inxniosusna oceima, @inocois inkmo3ii, eKcKuo3is, cespecayis, IHmezpayis,
IHKt0315, Oimu 3 0COOAUBUMU OCEIMHIMU NOMPEOAMU, COYIANbHO-CYMAHICMUYHA DYHKYIA IHKIIO3UBHOT
0CBIMU, 2YMAHICMUYHE CYCRIIbCMEBO.

Today under the influence of humanistic requirements, native education is being
reformed that is caused by social and economic, political, spiritual and cultural changes in the
renewing society. In present education the idea that is connected with goal setting changes in
the sphere, is being realized — starting with the knowledge formation to the competence
formation, with “personality for the society” to “personality in the society”. Education
technology renovation, the arrangement and implementation process of personal educational
services, that include the development of every child despite his state of health and social
origin, are currently of great interest.

The situation of present education indicates that the implementation of humanistic,
democratic basis has been started. That led to the following: any atypical forms (belonging to
ethnic, language, cultural or religious minorities, endowments, mental specific features,
disabilities etc.) are no more treated as a natural condition for different people coexistence;
often it leads to social deprivation and isolation of the children who on any features differ
from most of their peers. This humanistic function is implemented by inclusive education; on
the point of world pedagogics, it is the most powerful innovative trend in education [1].

Theoretical results and practical experience of inclusive education realization and
implementation are described in foreign and native scientific studies of J. Deppeler [4],
V. Zasenko [3], A. Kolupaieva [1], T. Lorman [4], D. Harvey [4] and others. The analysis of
their works proves the change of education philosophy in humanization and tolerance, the
adoption of inclusion philosophy by all education participants. The inclusion is defined by
person-centered idea and is based on the principles of equality, dignity and the difference of
children groups involving.

The article deals with theoretical analysis of social and humanistic function of
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inclusive education based on the ideas of moral and social responsibility including available
qualitative education for every child.

The renovation of civil society contributes to democratic values improvement. Thus, it
is inclusive education that is a vital condition for every child being successful as adults, and
has its clear values; they are the surface for inclusive education. It is specified by great
potential of any educational and educative process that leads to comprehensive child
development, its successful socialization, development of cognitive possibilities and valuable
orientation. Social changes in valuable and moral norms modify methodological basis of
education, create new perception of their relations.

Having adopted foreign experience and experimental data of native studies, we need to
develop inclusion dealing with economical state, social processes, degree of democratic
institutions’ maturity, and relation to the children with special educational needs fixed in the
society. Additionally, it is necessary to include existing complex programs of early (from the
earliest months) psychological and pedagogical correction that helps to ascend many
‘problem’ children to the level of psychological and physical development to provide their
earliest adaptation to general educational environment. Every child with special educational
needs requires specific pedagogical help and psychological support.

It is completely urgent to inquire into the existence of two systems that have been
developed separately for long time — special education based on traditional medical
classifications, on the one hand, and mass education having conservative conception oriented
on the successful uniform educational groups, on the other hand. In reality, the attempts to
combine these two systems lead to considerable difficulties in inclusive education realization.
Inclusive education is not able to substitute special education completely, as it broadens the
opportunities of inclusive education. One should remember that it is inclusion that is
characterized by flexible organization of educational process. It has the ability to give the
appropriate form of education for the people who have appeared to live in difficult conditions
with different difficult problems. In accordance with the fact, inclusive education reveals the
social model having relied on the idea of inclusive society that builds new relations, tries to
understand and contribute to social practice of children with special educational needs.

Today, in the time of current democratic changes in the country, the research of
inclusive education problems requires the analysis of its philosophy and gnoseology, empiric
experience of its development and implementation, the perception of its significance and
importance like a social and humanistic paradigm.

In foreign pedagogy in the context of inclusion philosophy, ecological paradigm is
being developed; here the main role is for child’s social surrounding. In the context of the
study, environment is described not only as a combination of separate factors, but as their
systemic consolidation oriented on child’s provision by favorable conditions for the
development. In inclusive education ecological approach includes the orientation of whole
pedagogical activity on the construction of comfortable life surrounding for a child with
special educational needs. Accordingly, the problems of children with special educational
needs are necessary to be studied in complex based on the systemic approach of the child’s
inclusion into the society, rather than separately.

According to the researches V. Zasenko and A. Kolupaieva, today society deals with
the alternative attitude to the children with special educational needs: people recognize their
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right to be unique and respectful. Mostly it is shown in the idea of inclusion that considers
natural skills, interests and abilities of the children with special educational needs. The
researches highlight the idea of inclusive education showing that a child is an individual and
unique personality and has his own interests, abilities and needs. Thus, he requires personal
approach while studying, and flexible curricula including these specific features. Personal
approach requires a teacher to be highly professional — he should be ethical, flexible, delicate,
and ready to understand. Additionally, inclusive education forms its own scale of values
(axiology) with the following principles: regardless of abilities, skills and achievements,
every person performs the right to education, self-expression and personal progress [3].

Being a specific philosophy, inclusion satisfies needs in education, discovers and
develops personal skills, supports and encourages self-confidence, promotes perfect
adaptation, socialization, self-realization acquiring experience (communicative, social,
psychological) of the children with special educational needs. Owing to inclusion one may
notice isolation and alienation ascending of the child; he becomes more active, the feeling of
being ‘special’ disappears. Diversity, dissimilarity of children appears to be powerful resource
that helps them to develop and reveal their creative potential. Implementation of inclusive
education promotes restructuring of educational establishment’s culture, including everybody:
teachers, children and their parents. That creates conditions for further demonstration and life
of children with special educational needs in society. Generally, inclusive education is a
unique process of available education for everybody.

‘In a perfect variant, inclusion deals with complete integration of all pupils into every
educational aspects and schools life. In other words, mass schools and classes need to be
sensitive to the needs of every pupil; in order to satisfy them, they need to be ready to fit to
the reality. Additionally, they should respect and appreciate the difference’ [4]. Thus, social
and educational conditions need to be oriented on the situation when a child with special
educational needs is maximum independent and autonomous. Here the child has an active and
responsible life position, is a partaker in society and is able to realize himself there. Today the
concept of independent and autonomous way of life of children with special educational
needs shows the approaches to form purposes and content of inclusive education.

Axiological positions of some present philosophical approaches help analyze the
problems of valuable attitude to the inclusive education itself and the person with special
educational needs in conditions of the education. The obtained results of the analysis can be
used to solve ontological problems as following: the problem of genesis quality of a disabled
person on the condition of existence and absence of inclusive studying. The character of these
problems solving identify the specific features of social and philosophical accomplishment of
the life and education particularly, socialization and survival of a person with special
educational needs in modern world [5]. Today there is no universal methodology of inclusive
education. Opportunities, purposes, content and meaning of inclusive education demands the
extension, because different inclusion models are not able to satisfy all children’s specific
needs. According to T. Lorman: “Inclusion which depends on the context and the impression
based on the work of a group of pupils is different to the experience of others”. ... There is
no “correct” way to involve every pupil; but... there is a general technology one may take
into account and it may help achieve positive results” [4, p. 31]. The researches T. Lorman,
J. Deppeler and D. Harvey say: “Not every attempt to implement inclusive model is
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successful”. According to these data, some specialists encourage to refuse mass use of the
practice and limit its target audience by the children whose needs are trivial. But the opinion
is based on mistaken reasoning [4, p. 18]. The expulsion of children with special educational
needs from the institutions of pre-school, general secondary education make one doubt the
ability of present educational systems to provide effective education in democratic society.

The principals of inclusion find social and humanistic function of inclusive education.
It also completes the base for new model of educational relations. These principals were
formed twenty years ago and confirmed by the international Declaration [6]:

1. The values of a person do not depend on his abilities and achievements.

Every person is able to percept and think.

Every person performs the right to communicate and to be heard.
Everybody needs each other.

The true education can be performed in real relations only.
Everybody needs the support and friendship of the peers.
Diversity intensifies all sides of person’s life.

Thus inclusive education is a dynamically developed process. It is not a fact, event or
index, but the development and change process of the policy, culture and educational practice
based on the inclusion principals.

The studying in educational establishments should follow the principals of educational
inclusion:

— every child is an individual personality with different educational needs;

— exclusion of any discrimination of children with special educational needs;

— educational establishments are open for every child regardless of their

psychological and physical specific features;

— children should study all together despite of their specific developmental features;

— educational establishments recognize and appreciate all children’s needs

according to their abilities and the pace to absorb the material;

— the development of curricula and the teaching strategy (individual if necessary)

oriented on providing qualitative education of children with special educational needs;

— children with special educational needs should be given psychological and

pedagogical help of the specialist with different specializations.

These principals are equal to the principals of social inclusion. “Social inclusion
(engagement, involving) has appeared as a result of society transfer to social policy based on
the social model of disability. Actually, it is the process of changes in political, economic and
social spheres oriented on social equality recognition. It means providing of the conditions
when every child and adult may take part in the society life as its equal partners to be
respected and contribute to its development. Social inclusion represents active and personal-
oriented approach and their aspiration for social wealth. It includes not only barriers or risks
destruction, but the concept change of social policy”. Thus, Victoria Government Department
of Health and Human Services (Australia) identifies the basic principles of social inclusion:
every child is ready to study, communicate, and is able to contribute; all together we are better
[2, p. 96-97]. To conclude, inclusive education is child-centered and confirms every child to
be an individual with different needs in education.

To make inclusive education effective, teaching and studying strategy should be

Noakown
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accepted. If education is more effective because of inclusive innovations influence, every
child advances, rather than children with special educational needs. Studying in inclusive
educational establishments helps children with special educational needs obtain knowledge
and social experience. It may reduce discrimination, as while studying to cooperate with one
another, children learn to recognize and accept differences. It is vital to have been set since
early childhood, because a disabled person does not differ in anything but in these
possibilities.

Under these conditions, inclusive education may be a giant leap for children with
special educational needs. They will start to extend toward the children with normal
development and equal them. They will understand they are accepted, but pushed off; they are
encouraged and supported; a personality but a disease is important. It will help them believe
in their own possibilities.

Inclusion is an approach and philosophy that involves the fact every child (having both
special needs and not) may receive more opportunities in social approach and education as
well. Inclusion does not mean gathering all the children together, but, on the contrary,
promoting every child to feel his skills and needs accepted and appreciated [7].

Thus, Finnish researcher S. Hakkinen says: “Inclusion is a process that comes through
the whole society. We believe that a disabled person may be involved in society during the
whole life, rather than a schooler or a preschooler; when the person works, has a rest and
communicates as a society participant. It requires society to think and act in inclusive
position. It is impossible to change society mentality immediately. First of all, inclusive
education performs the teaching role of the new generation changes” [8].

Foreign experience analysis shows that inclusive education development is a long-
term strategy. Its ideology, tolerance, sequence, phasing and complex approach need to be
realized.

The analysis of historic and philosophical literature helps to determine the following
features of social and humanistic function of inclusive education:

— inclusive education is a historical process of the transfer from exclusion,
segregation (separation) and integration (combination) to inclusion that will
promote inclusive society development;

— inclusive education consists of: philosophical basis, values and principles of
inclusion, success index;

— in inclusive process educational system is adopted to the needs of the disabled
child and considers his individual specific developmental features;

— inclusive surrounding provides the development of every participant of inclusive
educational process (including children with special educational needs and their
peers with normal development);

— inclusive education ideology excludes any discrimination of children, provides
equal attitude to every child and special conditions for their special needs.

In order to find optimal ways to renew native inclusive education, it is vital to

determine factors that are necessary and specify conditions for inclusive education
functioning in Ukraine.

ISSN 2307-4906
125



30ipHMK HAYKOBMX Npalb
YMAaHCBKOI0 1ep:KaBHOI0 NeIArorivyHoro yHisepcurery Bun. 3, 2019

~

CIIMCOK BUKOPUCTAHUX /IZKEPEJI
KonynaeBa A. A. CnenianbHa ocBiTa B YKpaiHi Ta MOJEpHi3alisi OCBITHBOI ramysi. Ocobauea oumuna:
nasuanns i euxosanns. 2014, Ne 3(71). C. 7-13.
Baiina JI. O., Kpacroxopa-Ennc O. B., Azia B. O. [ta in.]. [HBamigHicTh Ta CYCHUIBCTBO: HaBY.-METOJI.
moci6. / 3a 3ar. pen. JI. IO. Baiinu, O. B. KpaciokoBoi-Ennc. Kuis: Kananceknii meHTp BUBYEHHS
igBamigHocTi; BI'CIIO «HamionansHa AcamOies inBamiaiB Ykpainm», 2012. 216 c.
3acenko B., Koxymaesa A. Jlith 3 ocoOnuBUMHU TOTpeOaMU: MPIOPUTETHI HANIPSIMA JIEPHKABHOI IO THKH
VYkpalHu B ramy3i OCBITH, COLIANBHOTO 3aXHUCTy W OXOpPOHH 310poB’s. Ocobnuga Oumuua: HAGYAHHA |
suxosanns. 2014. Ne 3(71). C. 20-29.
Iuxomro3uBHa ocBita. [linTprMka po3maitts y kimaci: mpakt. moci6. / Tim Jlopman, xoan [enmenep, esin
Xapsgi; niep 3 anrin. Kuis: CI1/I-®O IMapammus 1. C., 2010. 296 c.
Axwmerosa /1. 3., Hurmaros 3. I'., YUennokosa T. A., FOcynosaI'. B. [u np.]. [legaroruka u ncuxonorus
HHKJTFO3UBHOTO 00pa3oBaHus: yueOHoe mocodue / oz pen. J. 3. Axmeroroit. Kazaus: M3n-Bo «Ilo3HaHue»
WHCcTHTyTa S5KOHOMUKH, YIpaBiIeHUs U mpasa, 2013. 204 c.
CanamaHcKast AeKjIapanys 0 IPUHIMIIAX, TOJIUTHKE U IPaKTUYEeCKOW NesaTeNIbHOCTH B cepe oOpa3oBaHus
JHI ¢ 0coOBIMU TTIOTpeOHOCTAMH (TIpuHATa BeceMupHO# KoH(pepeHIHel 1o 00pa30BaHUIO JHII C OCOOBIMH
MOTPEOHOCTSIMU: OCTYH U KaudecTBo, Camamanka, Wcmanus, 7-10 wurons 1994 r.). URL: http://www.
notabene.ru/ down_syndrome/Rus/declarat.html.
Mudsr 06 unkmo3uBHbIX mkonax. URL: http://kelechek.kg/ru/ professionals/mify_inclusivnyh_shkolah.
Huxmosusaoe cosnanue. URL: http://www.cablook.com/mixlook/ inklyuzivnoe-soznanie.

REFERENSES
Kolupaieva, A. A. (2014). Sotsialna osvita v Ukraini ta modernizatsiia osvitnioi haluzi. Osoblyva dytyna:
navchannia i vykhovannia, 3(71), 7-13 [in Ukrainian].
Baida, L. Yu., Krasiukova-Enns, O. V., Azin, O. V. [et al.]. (2012). Invalidnist ta suspilstvo. L. Yu. Baida,
O. V. Krasiukova-Enns (Ed.). Kyiv: Kanadskyi tsentr vyvchennia invalidnosti; VHSPO «Natsionalna
Asambleia invalidiv Ukrainy» [in Ukrainian].
Zasenko, V. & Kolupaieva, A. (2014). Dity z osoblyvymy potrebamy: priorytetni napriamy derzhavnoi
polityky Ukrainy v haluzi osvity, sotsialnoho zahystu y ohorony zdorovia. Osoblyva dytyna: navchannia i
vykhovannia, 3(71), 20-29 [in Ukrainian].
Lorman, T., Leppler, D., & Kharvi, D. (2010). Inkliuzyvna osvita. Pidtrymka rozmaittia u klasi. Kyiv:
SPD-FO Parashin I. S. [in Ukrainian].
Akhmetova, D. Z., Nigmatov, Z. G., Chelnokova, T. A., Yusupova, G. V. [et al.] (2013). Pedagogika i
psikhologiya inklyuzivnogo obrazovaniya. D. Z. Akhmetova (Ed.). Kazan: 1zd-vo «Poznaniye» Instituta
ekonomiki upravleniya i prava [in Russian].
Salamankskaya deklaratsiya o printsipakh, politike i prakticheskoy deyatelnosti v sfere obrazovaniya lits s
osobymi potrebnostyami. Vsemirnaya konferentsiya po obrazovaniyu lits s osobymi potribnostyami: dostup
i kachestvo, Salamanka, Ispaniya, 7—10 iyunya 1994. URL: http://www.notabene.ru/ down_syndrome/
Rus/declarat.html [in Russian].
Mify ob inklyuzivnykh shkolakh. URL: http://kelechek.kg/ru/professionals/mify_inclusivnyh_shkolah
[in Russian].
Inklyuzivnoye soznaniye [Inclusive consciousness]. URL: http://www.cablook.com/mixlook/inklyuzivnoe-
soznanie [in Russian].

ISSN 2307-4906

126



