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The article highlights project-based learning as an effective pedagogical method for developing
students’ foreign language communicative skills, as well as their problem-solving abilities, critical
thinking, creativity, and peer cooperation.

The study analyzes various scholarly approaches to the definition of project-based learning, its
advantages, and the key pedagogical principles for its effective implementation in foreign language
teaching. It presents the results of a questionnaire survey conducted among students of non-linguistic
specialties regarding the role of the project method in developing their foreign language proficiency
and cognitive skills.

The author also provides recommendations for the effective application of the project method in
English instruction.
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Y cmammi posenamymo npoexmue HaguaHHA AK eheKmusHull NedazoiuHull Memoo pPO3GUMKY
[HUWOMOBHUX ~ KOMYHIKAMUBHUX — HAGUYOK  cmyoenmis. I[IpoekmHo-OpieHmogane HAGUAHHA 5K
IHHOBAYIUHULL NIOXIO Y BUKIAOAHHI THO3EMHUX MO8 IPYHIYEMbCI HA PEANIbHUX JHCUMMEBUX KOHMEKCIMAX
I 30cepedacyemvpcs HA PO38 'SA3aHHI NPAKMUYHUX NpoOIeM 3 Memor pPO36UMKY KOMYHIKAMUGHO!
KOMREeMeHMHOCMI CmyO0eHmie, npuse inmezpayii 3HaHb i3 PI3HUX OUCYUNIIH | 8600HOYAC CIMUMYIIOE
PO3BUMOK MBOPYO20 MUCTIEHHS, YMIHb D036 SI3AHHA HABUANbHUX NPOOAEM, KPUMUYHO20 MUCIEHHS,
cnignpayi cmyoenmis i KomanoHoi pobomu.

V' 0ocniooicenni npoananizosano pisni Hayxo8i nioxoou w000 GUHAYEHHS NPOEKMHO20 HABYAHHS Y
KOHMeKCmi BUKNAOAHHA [HO3eMHUX MO8 CMYOeHmam HeaiHesicmuunux cneyianrbHocmell. Busnaueno
KAI0Y08i nedazociuni npuHyuny epekmuerHo20 8npo8aoA*CeHHs Memody NPoEKMI8 y npoyec iHUOMOBHOT
0cgimu, 30Kpema aKmueHe 3ayYeHHs. CIYO0eHmie y HAGYAanHs, YPAaxy8aHus iXuix nompeb i inmepecis, a
MAKOoJIC PiBHS THUOMOBHOI KOMYHIKAMUBHOI KOMNEMEHMHOCMI, BUKOPUCTIAHHA A8MEHMUYHO20 3MICY
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3a680aHb, 3ACHOBAHO20 HA CKAAOHUX NUMAHHAX ab0 npobremax, 3a0XO0YeHHs KOMAHOHOI pobomu ma
cnienpayi Mixc cmyoenmamu, po3eumoK KOMYHIKAmueHux ymine mowo. Takodc eusHaueHo nepesazu
3ACMOCYBAHHS NPOEKEMHO-OPIEHMOBAHO20 HABYAHHA ) KOHMEKCMI [HUIOMOBHOI 0c8imu cmyoenmie
HeNiHe8ICMUYHUX cheyiaibHOoCmell.

YV meosicax docniosicenns nposedeno ankemy6anHs ceped CmyOeHmie HelHe8iCMUYHUX ChneyiatbHocmell
3 Memow 6USHAYEHHS! PONi NPOEKMHO20 Memoody Y PO36UMKY IXHIX [HUIOMOBHUX [ O0COOUCMICHO-
Ni3HABANLHUX HABUYOK. Pesyrbmamu ceiouams, wo npoekmHo-opicHMOBaHe HABYAHHS MAE 3HAYHUL
nomenyian O/ NOKPAWEHHS THUOMOBHUX HABUYOK CMYOEHMIE, PO3GUMKY KPUMUYHO2O MUCIEHH Md
KPeamueHoCmi, a maxkoic Ni0GUUeHHSI MOMUBAyii 00 6UGUEHHS AH2TIICLKOT MOBU.

Aemop euceimaroe pexomeHnoayii wooo epekmusHo2o 3acmocy8aHHs Memoody NpoEKmis y npoyeci
BUKNIAOAHHA IHO3eMHOI MOBU CIYOeHmam He@iloNo2iuHUX chneyianrbHoCmel.

Kntouosi cnosa:. npoeckmo-opieHmosarne HABYAHHA, CMYOCHMU HEeNIH2BICMUYHUX CheyialbHocmel;
KOMYHIKAMUBHA KOMNEMEeHMHICIb; MOBIEHHEB] HABUUKU; IHO3eMHA MO8, THHOBAYIUHUL Neda2o2iuHull
Memoo; KpUmuyHe MUCJIeHHs; KPeamueHicimo.

In the context of globalization, proficiency in English has become a crucial
competence for both academic achievement and professional advancement. This has led to a
growing demand for innovative and effective teaching approaches that can better support
language learning in higher education. Moreover, in the era of digital transformation and
rapid developments in science and technology, the educational paradigm is shifting, creating a
need for 21st-century skills such as real-world problem solving, critical thinking,
communication, and collaboration. Consequently, there is an increasing imperative to
implement student-centered teaching methods that foster the development of these essential
skills. Project-based learning (PBL), alongside other innovative approaches — such as role-
playing, case studies, quizzes, storytelling, debates, discussions, the use of music and
podcasts, and media-based learning — is recognized as a novel pedagogical strategy. These
approaches promote active learning, enhance critical thinking, meaningfully engage students
in foreign language acquisition, and strengthen communication skills [5, 6, 10].

PBL as a modern teaching approach is based on real-life contexts and driven by
practical problems. It crosses traditional subject boundaries, combining knowledge from
multiple disciplines into a single project while fostering future-oriented abilities such as
creative thinking, problem identification, problem solving, critical thinking, communicative
competence, and teamwork [15]. Furthermore, PBL relies on projects designed to address
real-world problems and motivates students to think critically and participate actively in
language learning. In comparison with traditional teacher-centered teaching, PBL places
students at the center of the learning process, allowing them to integrate knowledge and skills
from different subjects, generate creative ideas, and develop foreign language communicative
competence [16].

J. Bondarchuk et al. analyzed effective strategies for foreign language acquisition in
wartime in Ukraine, focusing on students’ motivation and learning preferences. The authors
emphasize the need to create flexible learning environments and highlight the significance of
technology integration, goal-setting, and learner autonomy in language education, which help
students overcome the challenges in wartime conditions and continue developing their
language proficiency [5]. Project-Based Learning (PBL) is considered an innovative teaching
approach for developing foreign language proficiency, fostering students’ critical thinking,
creativity, learner autonomy, and motivation [3, 9, 13, 15, 16].

PBL is analyzed by a number of both domestic and foreign researchers. Among
domestic scholars investigating the PBL approach in higher education notable contributions
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have been made by O. Chyzhykova, S. Derkach, S. Shcheglova, and S. Sysoyeva. Thus,
S. Sysoyeva emphasizes that PBL represents an implementation of learner-centered
education, as it addresses students’ individual needs, promotes active engagement according
to their interests, and demonstrates the practical application of knowledge. O. Chyzhykova
examines PBL as an effective approach for fostering the creative skills of law majors within
the context of foreign language instruction, highlighting the typology of projects and the
specific pedagogical conditions necessary for its successful implementation in English
acquisition to enhance communicative competence [3]. S. Shcheglova explores the use of
PBL as a means of developing students’ communicative competence, analyzing factors that
influence speaking skills in blended learning [4]. S. Derkach investigates the use of project-
based methods in teaching English grammar to students majoring in English. The study
demonstrates that this method enhances students’ motivation to engage with the subject,
deepens their understanding of grammatical material, develops research skills, and fosters
public speaking abilities [1].

J. Thomas identified key principles of PBL, including student autonomy, active
engagement in the learning process, constructive investigation, project authenticity, and real-
world tasks [14]. L.Zhang and Y.Ma consider project-based learning an effective
instructional approach that enhances students’ learning outcomes and academic achievement,
particularly by fostering the development of learners’ thinking skills [15]. A similar
perspective is expressed by Ch. Zhou [16], who highlights the positive influence of PBL on
students’ critical thinking, creativity, collaboration, and teamwork abilities. In addition, PBL
is regarded as more effective than traditional teacher-centered methods in preparing students
for future professional tasks and project-oriented activities. Furthermore, B. Condliffe [8]
emphasizes that the PBL approach in K-12 education closely aligns with contemporary
educational goals that prioritize the development of active thinking as well as intra- and
interpersonal competencies, including collaboration and communication skills essential for
both academic success and future career development. Similarly, P. Guo et al. underline the
significant improvement in student learning in higher education resulting from the
implementation of the PBL approach, which is widely recognized as an inquiry-based
instructional method [9].

A number of review studies have examined the use of PBL in English language
instruction. For instance, S. Campbell, O. Chyzhykova, G. O’Brien, M. Lavadenz, E. Armas,
N. Rohmah, A. Rosyidha, L. Saputri, and T. Gruber describe PBL as a student-centered
approach that promotes learner autonomy in English acquisition, engages students in the
development of meaningful real-world products, and contributes to the improvement of
English language proficiency.

Despite the considerable number of studies devoted to the project-based learning
method in educational practice, as well as to the pedagogical conditions and general principles
of its effective implementation, the application of PBL in teaching English to students of non-
linguistic majors aimed at developing their communicative competence has not been
sufficiently investigated.

The purpose of the article is to explore the effectiveness of project-based learning in
English language education for non-language majors and to analyze how its implementation
contributes to the development of their foreign language communicative competence.

Within the framework of the study, both theoretical and empirical methods were used.
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The theoretical methods included the analysis of domestic and foreign publications related to
the research problem in order to identify the definitions and key principles of project-based
learning. An empirical method involved a questionnaire survey conducted among first- and
second-year non-linguistic students to determine the effectiveness and role of the project
method in developing foreign language communicative skills.

Project-based learning, as defined by P. Guo et al., is an inquiry-based instructional
approach in which learners construct knowledge through engagement in meaningful projects
that result in real-world products [9]. This approach typically incorporates a driving question,
clearly defined learning objectives, active participation in learning activities, and
collaboration among students. The authors highlight that a defining characteristic of PBL,
which distinguishes it from other student-centered pedagogies, is its emphasis on problem-
solving activities that address authentic, real-world issues. Through this process learners
integrate, apply, and construct knowledge while working collaboratively to develop viable
solutions. Within this framework, the teacher assumes the role of a facilitator, providing
guidance, feedback, and instructional support, while students remain central to the learning
process as active participants in knowledge construction and collaborative inquiry [9]. A
similar definition is proposed by Ch. Zhou, who emphasizes the student-centered nature of
PBL as a learning model based on project work. In this approach, students’ engagement is
reflected in active cognitive processes, including active thinking abilities, as well as in the
development of practical skills. These include hands-on abilities such as English writing and
speaking, project implementation, and task completion, which enable learners to apply
knowledge to real-world problems. Additionally, PBL promotes the development of
teamwork and cooperative competencies, including the ability to collaborate with peers,
practice communication skills, work effectively in small groups, and provide peer feedback
[16]. According to G. O’Brien et al. PBL aims at completing a project through collaborative
student work [11]. This approach emphasizes the teacher’s role as a facilitator, the student-
driven nature of learning, and the need to address real-life problems in order to develop
communicative skills (speaking and writing) and comprehension skills (listening and reading)
[11, p. 24-25]. Project-based learning in teaching foreign languages to non-language majors
involves purposeful collaboration among students to solve educational problems through
project activities. This approach promotes the development of professional and
communicative skills in foreign language communication, ensures effective interaction and
cooperation with others, and fosters students’ motivation. The outcome of this process is the
creation and presentation of an original project product [3, p. 62]. The project method
integrates elements of problem-based and cooperative learning, promotes the development of
speaking skills, socio-cultural and professional competence, and the ability to clearly express
ideas and work with information. An educational project is therefore a set of tasks
independently carried out by students to solve practical or theoretical problems [4, p. 145].

Among the key principles of PBL in foreign language acquisition aimed at developing
communicative competence, researchers emphasize the following:

1) Centrality of projects, where projects are implemented as the core method of
learning [8, 11, 14].

2) Student-centeredness, in which the teacher facilitates the learning process and acts
as a co-designer of learning activities, while students actively engage in learning [1, 8, 11, 12,
13, 16].
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3) Clearly defined objectives, with the focus on meaningful learning goals and well-
structured activities [8, 9, 11].

4) Allocation of sufficient time for project-based activities; the project is planned in
advance, but remains flexible, allowing for adjustments and changes during the
implementation process [1, 3, 8].

5) Use of motivating guiding questions that stimulate learning, including a driving
question that requires students to master the essential ideas and principles of the subject [8, 9,
13, 14].

6) Authentic task content, based on challenging questions or problems, as well as the
complex and open-ended nature of projects [8, 9, 11, 12, 14].

7) Consideration of language-specific factors, including students’ English proficiency
levels and curriculum requirements [3, 11, 13].

8) Promotion of active student participation and engagement [8, 9, 12].

9) Provision of structured support (scaffolding) to guide students’ learning throughout
the project [7, 8, 12]

10) Encouragement of teamwork, peer collaboration, and cooperative learning [1, 3,
12, 16].

11) Use of computer technologies, including tools for data collection and information
processing [1, 9, 12, 13].

12) Implementation of comprehensive formative and summative assessment for
English language learners [8, 11, 13].

13) Provision of opportunities for reflection and necessary constructive teacher
feedback [1, 7, 8].

14) The communicative principle which focuses on the development of
communicative skills and overall foreign language proficiency [1, 3, 4, 12, 13].

The analysis of the scientific literature allows us to outline the key advantages of PBL
in foreign language instruction:

1) Positive contribution to students’ academic achievement and learning outcomes [12,
13, 15].

2) Development of learners’ active and critical thinking as well as decision-making
skills, including the ability to perform various social roles such as leader, performer, and
mediator [3, 9, 12, 16].

3) Enhancement of interest in language learning, formation of positive attitudes toward
learning, and increased motivation through the use of driving questions [3, 4, 8, 12, 15].

4) Fostering creative thinking and problem-solving skills through the exploration of
real-life problems, students’ deep involvement in investigation and inquiry [2, 4, 8, 15].

5) Development of collaboration skills and teamwork [2, 3, 8, 12, 13, 15].

6) Improvement of communicative competence, including the clear formulation of
ideas and the practice of the main language skills: listening, speaking, reading, and writing [4,
8,12, 13, 15, 16].

7) Development of content knowledge and research-related skills, including problem
identification, and data collection [3, 9, 13].

8) Formation of positive attitudes toward English courses [3, 9, 12, 13].

9) Opportunities to apply different types of language activities and discuss diverse
topics in project work, taking into account students’ needs, interests, and foreign language
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proficiency levels [3, 12, 13].

10) Making foreign language acquisition more meaningful, authentic, dynamic, and
interactive, encouraging students to think critically and apply their knowledge in practice [3,
4,12, 13].

11) Development of foreign language communicative proficiency, as well as socio-
cultural and professional competence [1, 3, 4, 12].

12) Use of modern information and communication technologies [1, 4, 9].

13) Development of students’ research and learning skills, such as working with
dictionaries and reference materials, selecting appropriate means of presenting information,
formulating hypotheses, drawing conclusions, as well as facilitating authentic acquisition of
lexical and grammatical structures [1, 3, 4, 13].

14) Provision of authentic communication opportunities [1, 3, 4, 12, 13].

Within the framework of the research, we conducted a mini-scale questionnaire
involving 42 first- and second-year students from five specialties (Management, Marketing,
Business and Trade, Economics, and Creative Industries Management) at the State University
of Economics and Technology. The questionnaire aimed to examine the role of project-based
learning in developing students’ foreign language communication skills and personal skills
during the English course.

The survey evaluated the impact of project-based learning according to the following
criteria: foreign language skills (speaking, writing, reading, listening), critical thinking and
creativity, collaboration and teamwork, grammar accuracy, English vocabulary acquisition
and lexical usage, and motivation to learn English. The questionnaire included the following
questions, with response options “Yes,” “Partially,” or “No” for each item:

A. Foreign language skills:

1. Has project-based learning helped you improve your speaking skills in
English?

2. Has working on projects during English classes contributed to the development
of your writing skills?

3. Have project tasks improved your reading comprehension in English?

4. Has working on projects improved your listening skills in English?

5. Has project work helped you develop your ability to express your ideas clearly
in English?

B. Personal / cognitive skills:

6. Has project work promoted the development of critical thinking and creativity

7. Has working on projects developed your collaboration and teamwork skills?

C. Language development and motivation:

8. Has project-based learning helped you improve your grammar accuracy?

9. Have project-based activities helped you expand your English vocabulary and
improve lexical usage?

10. Has project-based learning made English learning more meaningful and
motivating?

The collected data were analyzed using descriptive statistical methods, including
percentage distribution of responses. The results of the questionnaire indicate a generally
positive perception of project-based learning among the respondents. Thus, 69% (29
respondents) reported that project-based activities significantly improved their speaking skills,
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while 71% (30 respondents) agreed that project work helped them express their ideas clearly
in English. A considerable number of students indicated that project-based tasks contributed
to the development of writing (28 respondents, 67%) and reading skills (27 respondents,
64%), as they were involved in preparing written reports, analyzing information sources, and
working with authentic materials. The results also showed that listening skills improved for
55% (23 students), since the learners actively listened to their peers’ presentations,
participated in discussions, and worked with multimedia materials during project activities.
Another important outcome is the development of critical thinking and creativity, reported by
71% of respondents (30 students), as project-based activities encouraged them to analyze
information, generate ideas, and solve problems while completing project tasks. Students also
emphasized the role of project work in fostering collaboration and teamwork (32 respondents,
76%), as most projects required group interaction, role distribution, and cooperative decision-
making. A significant percentage of respondents confirmed that project-based learning helped
them expand their English vocabulary and improve lexical usage (29 respondents, 69%), as
well as enhance grammar accuracy (25 respondents, 60%).

Finally, the majority of participants (34 respondents, 81%) reported that project-based
learning made English classes more engaging, meaningful, and motivating, which increased
their interest in language learning and encouraged active participation in the educational
process. However, while students reported noticeable progress in vocabulary acquisition and
lexical usage, the improvement in grammar accuracy and listening skills was relatively
moderate. This suggests that although project-based learning effectively promotes
communicative language use, the development of grammar and listening skills may require
supplementary instructional strategies and more focused practice.

Furthermore, the successful implementation of project-based learning in foreign
language education requires thorough preparation, clear objective setting, and consideration
of students’ language proficiency levels. It also involves a focus on all language skills, an
individual approach based on learners’ needs, the use of varied work formats (individual, pair,
and group), the incorporation of authentic tasks, the encouragement of active student
engagement, and the provision of regular teacher feedback.

Project-based learning is an innovative pedagogical approach that makes a significant
contribution to foreign language acquisition. It enhances students’ communicative
competence and also fosters the development of problem-solving skills, critical thinking,
creativity, and teamwork, preparing learners to meet the demands of professional and real-life
contexts. The integration of PBL in EFL courses thus supports both linguistic and personal
skill development, making language learning more meaningful, engaging, and directly
relevant to students’ future careers.

The findings of the mini-scale survey indicate that project-based learning promotes the
development of students’ foreign language skills, critical thinking, creativity, collaboration,
and motivation. Therefore, the integration of PBL into English courses for students of non-
linguistic specialties can significantly enhance the quality of foreign language education.

Further research will focus on the analysis of other effective pedagogical methods for
developing students’ communicative competence.
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