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The article deals with the transformation of the functions of the modern foreign language textbook
in the digital era, and focuses on the specific ways in which textbooks for students of non-language
majors can serve as integral components of an open educational environment. On the basis of
contemporary international and domestic pedagogical research, it has been concluded that such
an instructional tool should be a comprehensive resource with a clear structure, having a hybrid
format, i.e. combining printed and digital versions with interactive elements. The textbook for
universities with non-language degree programmes must contain professional content and enable
students to develop skills aligned with their future professional goals. Besides, it must provide
effective methodological support for the teacher’s professional activities, whose responsibility in
the digital era is to strike a balance between traditional resources and a variety of interactive
platforms.
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HABAHMAACEHHA NIOPYYHUKA 3 THO3EMHOI MOBU Ol CMYOEHMi8 HeMOBHUX CReyialbHocmell 8 YMOBAX
enobanvroi yupposizayii suwoi oceimu. OOIpyHmMOano me3zy NPo me, W0 CYHACHA OCGIMHs
napaouema 3miwye akyenm iz niopyuHuka AK Cmamuyroco odcepeia ingopmayii Ha niopyuHuk K
HagieayiuHull ma IHMepaKmueHull IHCMPYMEHmM HAGYAHHS. Aemopu nooilsameb NO3UYilo U000
nepesaz mpaouyiino2o OpYKOBAHO20 GUOAHHS, 30KpeMd MAKMUIbHO20 KOHMAKMY, 3MEeHUleHHs
HABAHMAJICEHHSL HA 3ip | cMAOLIbHOCMI GUKOPUCTAHHS, 800HOYAC HA2OJIOWYIOUU HA OOYINbHOCMI
3ANYUEHHS THHOGAYIUHUX MOJNCIUBOCHEN eNeKMPOHHUX (opmamis, 30Kpema MyAbmumedittHoc mi,
2inepmexcmyanbHOCmi ma 3a0e3neuents onepamuerHo2o 360pomHuo2o 36°a3ky. Ha ocnosi ananizy
CYYACHUX MIJICHAPOOHUX [ BIMUUSHAHUX Nedd202iuHUX O0CHIONCeHb 008€0eHO, W0 CYHACHUU
niOpyYHUK 3 THO3EMHOI MOBU MA€E PYHKYIOHY8AMU K KOMNIEKCHUU OC8IMHIU pecypc i3 4imkKo o
CmpyKmyporo ma 2iopudnum @Gopmamom, SAKUU NOEOHYE OpPYKOBany U yu@posy e6epcii 3
iHMepaKmueHUMU KOMNOHeHmamu. Bcmawnoeneno, wo iHmezpayis aémeHmMudHUX mamepiaiis,
inmepakmueuux niam@opm i MOOLIbLHUX 000AMKI6 CHNPUSE CMBOPEHHIO ehekmy 3aHypeHHs 8
peanbHull KOMYHIKAMUBHUL KOHMeEKCM | 3abe3neuye po36UumoK HAsUYoK, HeoOXIOHux 3000ysauam
suwoi oceimu 05t maubymuvoi npogeciunoi oisnonocmi. Hazonoueno, wo cyuackue naguaivHe
BUOAHHSI NOGUHHO MAKodC 3abe3neuyeamu epexmusHy MemoouuHy niOmpumKy GuUKIAdayd,
npogeciiina JisAnbHICMb SIKO20 6 YUPPOBY enoxy nepeddaiac nowyKx ONMUMAIbHO20 OALAHCY MidC
MpaouyidHUMU 3aco6amMu HABYAHHS MA [HMEPAKMUBHUMU Yupposumu pecypcamu. 3pobaeHo
BUCHOBOK, W0 RIOPYHHUK 05l CMYOEHMI8 HEMOGHUX 3aKIA0I8 UWOT oceimu mae dymu iOpuoHuUM
HABYANILHO-MEMOOUYUHUM KOMNIEKCOM, AKUU HOEOHYE MeopemudHull mamepian, npaKmuko-
OopieHmosaHi 3a80aHHA ~ma IHCMpYMeHmMU Yugpoeoeo KOHmMpoao U  adanmyemuvci 00
iHOUBIOyanbrux nompeob i npo@eciunux mpackmopit 3000y6auié 0cgimu.

Knwuosi cnosa: yugposizayis ocsimu, niopyyHux IHO3eMHOI MOBU, HEMOBHI CReyiarbHOCMI,
iHO3eMHa Mo8a 3a Npogecilinum CnpaAMy8anHAM, Npogeciina KOMYHIKayis, 2iopuoni 3acobu
HABYAHHSL.

Countries around the world and international organisations are increasingly using
cutting-edge digital technologies, systems, and mobile applications powered by artificial
intelligence to provide access to services, improve administrative efficiency, optimise
communication with citizens, and facilitate rapid information exchange in a globalised
society. Education, as one of the key social institutions, responds to changes in economic,
cultural, technological and political life, as it is society itself that shapes the demand for the
competences, values and knowledge that education is expected to provide. Consequently, the
modern higher education system is undergoing a transformation driven by globalisation,
digitalisation and shifting educational paradigms. The issue of the effectiveness of foreign
language teaching materials, with the textbook traditionally occupying a central place, is
becoming particularly relevant [10].

Over the last decade of development in Ukrainian pedagogical science, researchers
have directly or indirectly examined various issues relating to textbook development,
including: the structure of principles for selecting teaching material for textbook content [1];
systems for mastering teaching material and the didactic potential of tasks [3]; the influence
of textbook content on pupils’ educational, developmental and formative potential [5]; the
methodological organisation of teaching materials and modern requirements for textbooks in
light of new realities [2], etc.

Recent international research indicates that scholars’ focus has also shifted from
viewing foreign language textbooks as a means of achieving language proficiency and as a
universal tool for teachers to examining the quality of such materials in the context of
developing language skills and improving English proficiency in a multicultural and
globalised world [10, p. 856]. Furthermore, research contributes to a scientific understanding
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of textbook usage patterns and potentially provides valuable insights for the fields of foreign
language teaching and teacher training [9, p. 924].

The advancement of digital technologies has provided students with access to a wide
range of learning tools beyond traditional textbooks, such as online articles, educational
videos, and interactive learning platforms. Nevertheless, textbooks remain a significant
component of university English courses. They serve as fundamental tools that help create a
coherent framework for students’ language acquisition. Some academic studies address the
transformation of the textbook in the context of the digitalisation of education; however, the
issue of integrating the traditional textbook with digital resources and the online environment
has not yet been sufficiently explored. The issue of textbook use in foreign language teaching
at institutions of higher education with non-language majors remains particularly relevant, yet
is only briefly addressed in the academic literature.

The purpose of the article is to analyse contemporary international and domestic
pedagogical research to examine the transformation of the functions of the modern foreign
language textbook in the digital era, and to focus on the specific ways in which textbooks for
students of non-language majors can serve as integral components of an open educational
environment.

In his analysis of school textbooks, V. Redko pointed out that viewing the field of
foreign language education as a subsystem of the general education system made it possible to
define the theory of the school textbook as a discipline developing at the intersection of
pedagogy, psychology and other sciences fundamental to language teaching, and constitutes a
set of specific patterns, ideas, propositions, principles, recommendations, etc. It has been
demonstrated that this field is undergoing dynamic development and is multifacetedly
dependent on the educational paradigms that dominate at various historical stages of society,
which, in turn, shape it [4, p.2]. In higher education, foreign language textbooks have
traditionally been the main source of information and teaching material for students. They
consist of structured content, basic grammatical rules, vocabulary lists, reading texts and
exercises designed to improve language skills. This structure facilitated a systematic approach
to language learning, guiding students from basic concepts to more complex ideas.

The inevitability of the ongoing renewal of educational content is prompting
educational science to focus on modernising such time-tested, indispensable teaching tools as
the textbook-based approach, the clear definition of the core body of knowledge required for
the development of cross-curricular skills and key competences, the integration of knowledge
into current socio-cultural contexts, practising various forms of knowledge presentation, a
focus on the application of higher-order thinking skills, the use of research functions to ensure
student autonomy in the educational process, the utilisation of the potential of digital
technologies and Al, etc. [2, p. 73]. In other words, in a digital educational environment, the
functions of textbooks are undergoing a significant transformation, as they cease to be mere
sources of educational information and become integrative components that facilitate
interaction between traditional and digital learning resources.

Firstly, the structure of such educational publications is becoming less static and more
open, moving toward an open learning system. International research indicates that a
structured approach enables students to develop their language skills step by step. The
textbooks used in English language courses can help improve language skills thanks to their
structure. This is mainly because they combine explanations with exercises that directly
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reinforce the material covered, allowing students to apply their knowledge in practice.
Furthermore, they offer a variety of tasks suited to different learning styles, which makes it
easier for all students to understand the content [8, p. 817].

When teaching students in non-language degree programmes, it is important that the
textbook serves as a tool that links language to a professional context. The authors’
experience teaching a foreign language at university across various non-language faculties
leads them to conclude that students are more motivated to learn a foreign language when the
English for Specific Purposes (ESP) approach is implemented. Essentially, this involves
tailoring the textbook’s content to students’ future professional activities, i.e., the acquisition
of specialised terminology, models of professional communication, and the exploration of
contexts related to the field of study.

Secondly, the traditional linear presentation of material is gradually being
supplemented by digital components that ensure interactivity, autonomous learning and
access to authentic resources. The use of real professional materials, which ensures a link to
future activities, solves the problem of detachment from real life: instead of fictional
dialogues, students analyse real specifications or software interfaces. For example, in the
context of studying Academic Foreign Language, students can work with authentic examples
of email correspondence, CVs and presentations from international companies, analysing
professional vocabulary, linguistic clichés and the peculiarities of intercultural
communication. Such tasks help develop practical foreign language skills in situations that
closely resemble future professional activities.

Furthermore, a textbook must be adapted to the teaching process, including the use of
numerous supplementary materials, as one of the main requirements, which is capable of
supporting the entire teaching process where necessary [6, pp. 165-166]. Combining printed
and electronic versions allows students to maintain a tactile connection with the text, whilst
providing access to cloud storage.

The use of interactive materials allows for different learning styles, as students can
choose how they wish to engage with the material, and also helps engage learners for whom,
at the current stage of educational development, traditional teaching methods seem less
interesting. This flexibility makes learning more personalised, or conversely, encourages
collaborative learning among students. On the other hand, digital resources that illustrate
authentic language use can promote active student engagement. Contemporary platforms,
including social media, facilitate language acquisition in ways that traditional textbooks do
not. For instance, Instagram enables learners to acquire new vocabulary or phrases by
following educational accounts. Such interactive formats enhance engagement and enjoyment
compared to the static nature of textbook-based learning [7, p. 2]. For students enrolled in
non-language degree programmes, integrating digital resources with textbooks supports
preparation for the practical application of language skills. As proficiency with digital tools is
essential in many professions, familiarity with such resources during language study provides
a competitive advantage. For example, Academic Foreign Language courses require students
to navigate platforms such as Europass, Grafiati, Translit, and CV-Maker, thereby developing
skills relevant to their future professional environments.

Textbooks are no longer used as standalone resources; they are increasingly integrated
with digital platforms that provide exercises, assessments, and multimedia content. This
integration enriches the learning experience by allowing students to interact with materials at
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multiple levels and to access diverse content formats, thereby deepening their understanding.
The addition of QR codes, hyperlinks to audio and video materials, and online platforms
transforms passive reading into active engagement, such as watching videos or listening to
audio during lessons.

I. Xodabande and M. Hashemi found in their research that digital textbooks with
interactive features help students build vocabulary and improve their academic performance.
Well-designed textbooks not only improve learning but also keep students engaged [11,
p. 1587]. Adding interactive exercises, assessments, and digital resources turns textbooks into
tools that encourage active participation and language learning. This new role is important for
making English-language courses more effective and interesting. Clear instructions and
structured tasks in textbooks support different learning styles and help students make progress
on their own, which matters especially in non-language degree programs where students have
different levels of English and are primarily focused on earning a professional qualification.

With the growing prevalence of educational technologies such as mobile applications
and online language exchange platforms, students’ expectations of learning resources are
evolving. Learners increasingly seek materials that provide instant feedback, practical
examples, and opportunities to apply skills in authentic contexts. Traditional textbooks often
fail to meet these expectations, as they typically lack interactivity and real-time engagement.
Integrating interactivity into a modern textbook presents certain challenges, as not all students
may have equal access to digital tools; conversely, some may not be able to afford to purchase
a textbook (usually a student book and workbook if mention about foreign language textbooks
published abroad), thereby missing out on the benefits of working with both traditional
printed learning materials and digital platforms. This inequality may affect overall
engagement and learning outcomes.

In her academic article, N. Bondarenko identifies certain advantages of the textbook-
based approach, namely the convenience of its format and organisation; its systematic nature,
taking into account a gradual increase in difficulty; the tactile experience of holding the book;
the minimisation of harmful effects on eyesight; the processing of educational information to
consolidate and generalise knowledge in a style and at a pace suited to the individual student,
at any convenient time over a long period, the lack of need for a power supply or constant
updates, etc. [2, p. 79]. The authors of this article share the scientific positions outlined above
but believe that, at the current stage of educational development, a foreign language textbook
can no longer serve as a completely autonomous learning tool. Firstly, the educational process
is becoming increasingly integrated with digital technologies, making the isolated use of
printed resources alone impossible. Secondly, it is difficult to find a single textbook that
matches the goals, teaching methods, and professional focus of a specific course, especially
when teaching foreign languages to students at universities that do not specialize in
languages.

Ultimately, the defining characteristic of textbooks is their potential to provide
effective methodological support for teachers’ professional practice. This concept is defined
as a set of content-related, procedural, formal, and functional teaching materials, whose
primary aim is to facilitate the rational organisation of the teaching process, ensuring the
successful development of students’ foreign-language communicative and intercultural
competence in line with the requirements of current curricula. It has been demonstrated that
the subject’s specific characteristics largely determine the selection of methodological
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categories for textbook content, the level of development of didactics, methodology,
psychology, linguistics and the theory of speech activity, as well as the educational goals set
by society for secondary school leavers at a particular stage of the state’s development [4, p.
32]. The studies often reveal two significant implications: the central role of textbooks in
classroom instruction and the strong alignment between teachers’ pedagogical practices and
textbook content, which underscores the critical importance of carefully designed
coursebooks [9, p. 924]. Therefore, to maximise the effectiveness of teaching, lecturers must
adopt a strategic approach to selecting and using textbooks. It is important to choose
textbooks that not only meet the course objectives but also engage students with relevant
content. Teachers should take into account students’ prior knowledge, interests and level of
preparation when selecting textbooks to ensure their engagement.

Furthermore, combining digital tools with traditional textbooks can help create a more
interactive learning process. Teachers can design lesson plans that combine printed and online
textbooks and resources, thereby creating a blended learning environment that engages
students. They are responsible for striking the right balance between traditional textbooks and
the variety of digital resources, ensuring students receive a well-rounded language-learning
education. Overall, in the digital age, a textbook does not replace the teacher; rather, it serves
as a framework for interactive learning. The teacher uses the textbook to organise role-plays,
discussions, and project work, drawing on ready-made digital resources developed by cutting-
edge research in teaching methodology.

Thus, the textbook remains at the heart of the foreign language teaching process,
fulfilling informational, educational, developmental and motivational functions, whilst
offering authentic materials that enhance interest in learning. Such instructional materials are
the primary teaching tools that structure the educational process, systematise knowledge, and
implement the curriculum, thereby facilitating effective methodological support for the
teacher’s professional activities. Digitalisation does not replace the textbook, but changes its
format, transforming its role from a source of knowledge into a navigational tool. A textbook
for students of non-language majors should be a hybrid, comprehensive resource that
combines theory, practice and digital assessment in its structure, multimedia and interactivity
to create an immersive experience, with content that can be adapted to the level, needs and
goals of students with varying levels of knowledge, as well as developing students’ ability to
communicate in a professional context using a foreign language. Going forward, these
changes require a more in-depth analysis of the best ways to support language learning in a
changing context.
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